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Abstract 

The study examined the effect of drama technique on achievement in English reading comprehension of junior secondary school 

students. This study adopted the pre-test – post-test quasi-experimental design. The population of the study comprised of all 

junior secondary school students in Ijebu-North local government, Ogun state. Two junior secondary schools were randomly 

selected for the purpose of the study. The students in the two schools were randomly assigned to experimental and control 

groups. The instrument used for data collection was Reading Comprehension Achievement Test which has reliability coefficient 

of 0.72. The experiment lasted for six weeks. The data were analysed by Analysis of Co-Variance (ANCOVA) at 0.05 level of 

significance. The results show a significant main effect of drama technique and gender on students’ achievement in reading 

comprehension. The results further show a significant interaction effect of drama technique and gender on students’ achievement 

in reading comprehension. The study recommends that teachers should adopt the use of drama technique in teaching 

comprehension.  
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Introduction 

In recent years, English Language teachers have recognized the importance of the underlying dynamics of culture in second 

language communication. Language teaching involves dealing with four basic skills, namely: listening, speaking, reading and 

writing. These four basic skills are complementary to one another like a system where fault in one affects the other parts. Of these 

skills, reading is at the centre of every academic success and acquisition of general literacy. Reading comprehension is a process 

that consists of making predictions, interacting with the text, decoding the meaning embedded in the text (Tortello, 2004), 

providing the active construction of meaning (Jennings, Caldwell, & Lerner, 2006), and building up schemata in reconstructing 

the text’s meaning. Cunningham and Stanovich (1997) explain that reading has cognitive consequence that extends beyond its 

immediate task of lifting memory meaning from a particular passage and provides a very wide avenue for the readers to negotiate 

meaning as the readers in the light of experiences brought into the reading. 

De Certeau (2008) views reading as a complex cognitive process of decoding symbols in order to construct or derive 

meaning (reading comprehension). Reading is a means of language acquisition, communication, and of sharing information and 

ideas. Like all languages, it is a complex interaction between the text and the reader which is shaped by the reader’s prior 
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knowledge, experiences, attitude, and language community which is culturally and socially situated. Mabekoje (2003) opines that 

reading is essentially the comprehension of printed symbols. 

 The reading process requires continuous practice, development, and refinement. In addition, reading requires creativity 

and critical analysis. Consumers of literature make ventures with each piece, innately deviating from literal words to create images 

that make sense to them in the unfamiliar places the texts describe. Because reading is such a complex process, it cannot be 

controlled or restricted to one or two interpretations. There are no concrete ‘laws’ in reading, but it rather allows readers an 

escape to produce their own products introspectively. This promotes a deep exploration of texts during the interpretation.   

 Readers use a variety of reading strategies to assist with decoding (to translate symbols into sounds or visual 

representations of speech) and comprehension. Readers may use context clues to identify the meaning of unfamiliar words. 

Readers integrate the words they have read into their existing framework of knowledge or schema (schemata theory). The process 

of reading results from a negotiation of meaning between the text and its reader (Pritchard et al., 2012). Oladunjoye (2005) sees 

reading as an interactive process in which readers comprehend, interpret and respond to texts according to what they already 

know. Reading does not draw on one kind of cognitive skill, nor does it have a straightforward outcome, most texts are understood 

in different ways by different readers. Hence reading plays an important role in English language teaching at various levels. 

The importance of the English language in Nigeria needs not be overemphasized, since it is the country’s second 

language and official language and also the major subject on which the educational advancement and lucrative employment are 

based. Hence, reading which is an important component of learning the English language is learnt from pre–primary level of 

education up to the tertiary institution. There is a great deal of evidence that children’s reading proficiency in their native language 

is a strong predictor of their ultimate English reading performance (Reese et al., 2000). Since English is an international language, 

it is necessary for students to develop the language skills required to study in English, and to evolve strategies to assist this 

development. 

However, in spite of the numerous benefits of reading in the education and its multiplier effect on individuals and the 

society, reading is still not well taught in our schools (Etim, 2007; Ikota, 2004; Omojuwa, 1991; Maduabuchi, 2006). This has a 

negative implication on the students’ reading comprehension passage in the classroom while teaching other subjects or for the 

purpose of examination. An alternative way of passing the message in comprehension passage is through drama.  

Drama is a composition in verse or prose presenting a story in pantomime or dialogue, containing conflicts of characters, 

particularly the ones who perform in front of audience on the stage.  Drama is one of the best literary forms through which 

dramatists can directly speak to their readers or audience as well as they can receive instant feedback of audience. Dramatists use 

their characters as a vehicle to convey their thoughts, values such as poets do with personas, and novelists do with narrators. 

Since drama uses spoken words and dialogues, thus language of characters plays a vital role, as it may give clues to their feelings, 

personalities, backgrounds, and change in feelings, etc. In drama the characters live out a story without any comments of the 

author, providing the audience a direct presentation of characters’ life experiences (Kariuki & Humphrey, 2010). 

Drama has recently become a center of attention and an important part of the literature curriculum in many countries 

(Urian, 2000). Since it is a potentially powerful tool for instruction and learning (Schneider & Jackson, 2000; Smith & Herring, 

1993). Drama activities are useful in the development of oral communication skills, and reading and writing as well. Drama 

activities help students to communicate in the foreign language including those with limited vocabulary (Aldavero, 2008). Drama 

as a learning tool is beneficial to all categories of students. One of the major advantages of drama is that it helps students to 

comprehend the world they live in and construct their knowledge and increases the chances for children to express themselves 

https://en.wikipedia.org/wiki/Speech
https://en.wikipedia.org/wiki/Schemata_theory


Journal of Education in Black Sea Region                                                                       Vol. 6, Issue 2, 2021 

 

167 | P a g e  

independently in any subject area, including reading. The link between drama and reading comprehension is a strong one (Kelner 

& Flynn, 2006), drama helps students to develop skills embedded in the reading process, such as contextualizing what they read 

in a text to their own experience, feelings, attitudes, ideas, values and life situations (Booth, 1985).    

The following are some types of drama: 

Comedy – Comedies are lighter in tone than ordinary writers, and provide a happy conclusion. The intention of dramatists in 

comedies is to make their audience laugh.  Hence, they use quaint circumstances, unusual characters and witty remarks. 

Tragedy– Tragic dramas use darker themes such as disaster, pain and death. Protagonists often have a tragic flaw—a characteristic 

that leads them to their downfall. 

 Farce– Generally, a farce is a nonsensical genre of drama, which often overacts or engages slapstick humour. 

Melodrama– Melodrama is an exaggerated drama, which is sensational and appeals directly to the senses of audience. Just like 

the farce, the characters are of single dimension and simple, or may be stereotyped. 

Musical Drama – In musical drama, the dramatists not only tell their story through acting and dialogue, nevertheless through 

dance as well as music. Often the story may be comedic, though it may also involve serious subjects. 

Using drama as method of teaching comprehension in schools in Nigeria is not very common, it is somewhat believed 

that it is time consuming compared to reading (Rose, Parks, Androes, & McMahon, 2000), however contrary to such claims, 

Dupont (1989) states that drama is a more effective instructional strategy than traditional reading instruction for enhancing 

reading comprehension skills of students as they use reading comprehension strategies while acting. Tate (2005) opines that 

those who take part in a drama activity have true-to- life experiences by making use of strategies such as decision-making, 

weighing alternatives, working out social problems, and creating dialogue, all of which lead to a kind of exploratory learning. 

 Drama simply creates a great opportunity to make children read, and if they start to enjoy reading through drama, they 

may read more outside school. It provides students with background knowledge and general reading skills and, most importantly, 

with more positive attitudes toward learning (Smith & Herring, 1993) and motivation for reading (King, 1981; McMaster, 1998). 

Since reading is a key to success in all stages of education, it must be fostered by effective methods and strategies. There is the 

need to gain a better understanding of how it can be used and improved as a method in reading classes and how it can help 

students develop positive attitudes toward reading. Research evidence shows that secondary school learners are deficient in 

reading skills and have also not cultivated the habits of reading widely (Unoh, 2000 and Lawal 2008). That is, there is the absence 

of the reading culture among the target learners. This is evident in the failure rates that are persuasive in the Junior School 

Certificate Examinations (JSCE) conducted yearly by internationally recognised examination bodies such as the West African 

Examinations Council (WAEC) and National Examinations Council (NECO). There is a general feeling that many Nigerian students 

do not like reading. Many teachers often complain about the poor reading habit among their students which can have implication 

on the personal and intellectual development. 

Hence, the persistent failure of junior secondary students in English language has become a source of worry. This failure 

which is not so far from student’s inability to recall and understand what has been read has further increased the pace of student’s 

failure. English language has become focus of all eyes in the society and most especially in the educational institutions, to extent 

that a student is adjudge a good student based on his level of mastery of reading comprehension. But in spite of the great 

importance of English language, students still perform poorly in reading which is one of the major components of the English as 

a subject. This has become a source of worry to parents who waste money annually to enroll their wards in coaching centers in 

order to see their children pass English in external exams. Also, it has downplayed the efforts of teachers who spend extra time 
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to give students the best. Different research works have been carried out to get to the root of students poor performance in the 

area of students inability to read and understand what has been read but not much success has been recorded. Hence the 

researcher sought to investigate the effect of drama technique on secondary school students reading achievement and attitude 

towards English language.  

Objectives of the Study 

The objective of the study is to examine the effect of drama technique on achievement in reading comprehension of junior 

secondary school students. The study also investigated the effect of gender as a moderating variable on achievement in English 

reading comprehension of junior secondary school students. 

Hypotheses 

1. There is no significant main effect of drama technique on achievement in English reading comprehension of junior 

secondary school students.  

2. There is no significant effect of gender on achievement in English reading comprehension of junior secondary school 

students the  

3. There is no significant interaction effect of drama technique and gender on achievement in English reading 

comprehension of junior secondary school students 

 

Methodology  

The study adopted the pre-test, post, control group quasi-experimental design. The various factors involved are the two 

treatments and control. The design will employ the 2x2 factorial matrix to enable the researcher consider the effects of the 

moderator variables alongside the effect of the treatment.  The population of the study comprised of all junior secondary school 

students in Ijebu-North Local Government, Ogun State. Two junior secondary schools were randomly selected for the purpose of 

the study. The study made use of two intact classes. The students in the two schools were randomly assigned to experimental and 

control groups. The study used Reading comprehension achievement test for data collection. The instrument was a twenty (20) 

items test. The instrument was validated given to experts in psychometrics to ascertain its content validity. The result obtained 

was used to establish 0.84 reliability coefficient using test-retest method. The data was analysed using ANCOVA at 0.05 level of 

significance. 

Drama technique Instructional Guide 

Week 1     Training of research assistant and administering Pre- test 

Week  2     The teacher introduces the text. 

Week  3     The teacher distributes characters to the students. 

Week  4     The teacher monitors the students as they take on the character. 

 Week 5     The teacher supervises the rehearsal. 

Week  6   The teacher  watches the main acting  and administer the Post Test on the students. 
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Control Group Instructional Guide 

      Week1. Training of research assistant and administering Pre- test 

      Week 2. The teacher revises lesson of last class 

      Week 3.  The teacher introduces the topic of the day 

      Week 4.  The teacher asks the students to read comprehension passage 

      Week 5.   The teacher summaries and concludes the class. 

      Week 6.  The teacher revises and administers the Post Test on the students. 

 

Results 

Table 1: Descriptive statistics of respondents 

Gender Frequency Percentage 

Male 54 45 

Female 66 55 

Total 120 100 

Age Frequency Percentage 

10-12 72 60 

13-15 48 40 

Total 120 100 

Table 1, shows the frequency distribution of participants by gender. It shows that 54 (45%) of the respondents are males while 66 

(55%) are females. This implies that majority of the participants of the study are females. The table also shows that 72 (60%) of 

the respondents are within the age range of 10-12 while 48 (40%) are within the age range of 13-15 .This implies that majority of 

the participant of the study are within the age range of 10-12. 

Testing of Hypotheses 

Hypothesis 1: There is no significant main effect of drama technique on achievement in English reading comprehension.  

Table 2:  Summary of Analysis of Covariance of Achievement in English Reading Comprehension According to Strategy and 

Gender 

Source of Variation Sum of Squares Df Mean Square F Sig.  

Main Effects  990.246a      1 495.123 6.887 .001 

Covariates (pre-test) 220.099 1 220.099 3.061 .000 
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Strategy (treatment)  483.843 1 483.843 3.061 .083* 

Gender 464.614 1 464.614 .6.448 .426 

Interaction Effect      

Treatment and gender 6.548 2 3.274 .616 .028 

Total 441699.000 119    

Corrected Total 9329.849 118    

* indicate significant F at .05 level R Squared = .104 (Adjusted R Squared = .089) 

The result in Table 2 shows the outcome of the analysis to test the main effect of strategy (drama technique treatment) on 

achievement in English reading comprehension. The result in Table.2 shows significant outcome of the effect of treatments (F (118) 

= . 3.061, P < 0.05), thus implying that the difference in the students’ post-test mean achievement in English reading 

comprehension score after exposure to the treatment strategy and control group is statistically significant at the .05 level of 

significance.  Hence, the null hypothesis one a (H01) is rejected. 

Hypothesis 2: There is no significant effect of gender on achievement in English reading comprehension.  

The result of the main effect of gender in Table.2 further shows no significant main effect of gender on students achievement in  

English reading comprehension the (F (1,118) 6.448 = P > 0.05).  This result implies that there is no significant difference between 

the post-test mean achievement in English reading comprehension score of the male and female students after exposure to the 

treatment strategies and conventional method used in the study.  Hence, the null hypothesis (H02) is retained.  

Hypothesis Three: There is no significant interaction effect of drama technique and gender on achievement in English 

reading comprehension.   

The result of the 2-way interaction effect of strategy and gender in Table.2 shows significant interaction effect of instructional 

strategy and gender on achievement in English reading comprehension (F (2, 118) = .616, P < 0.05).  This outcome implies that the 

students’ post-test mean drama score scores in reading comprehension across the levels of instructional strategies (Drama 

techniques and Conventional Method) used in the study vary significantly across the levels of students’ gender (male and female).  

Hence, the null hypothesis (H03) is rejected. 

 

Discussion and Conclusion 

Conclusively, this study concluded that there is significant main effect of drama technique on reading comprehension of 

participants. There is no significant main effect of gender on reading comprehension of participants. There is interaction effect of 

drama technique and gender on the reading comprehension of participants. There is significant main effect of drama technique 

on attitude towards reading comprehension of participant. There is no significant main effect of gender on attitude towards 

reading comprehension of participant. 
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Recommendations 

Based on the findings of this study, it is recommended that Curriculum planner should  create ways of incorporating drama 

technique of teaching in to the school curriculum. School administrators should see drama as alternative means of teaching 

reading. 
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