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Abstract 

One of the main reasons for students’ dissatisfaction with their exam scores in translation programs is related to the way their 
translations are evaluated. Although translation courses have been taught for several years in Iranian universities, almost no organ-
ized study has been done on the criteria used to assess students’ translations. The present study set out to survey the way transla-
tion instructors evaluate students’ translations. Participants were solicited for the criteria they used to assess students’ translations. 
To achieve the objectives of the study, a questionnaire that included six open-ended questions was administered to 20 translation 
instructors who have taught translation courses in 6 different Iranian universities. Results of the data analysis indicated that most 
instructors paid attention to the naturalness, appropriate structure, style, accuracy, fluency and appropriate word equivalent as crite-
ria for doing translation quality assessment. The findings of this study may be useful to the students majoring in translation as well 
as translation instructors. Students will certainly improve their translations if they are aware of the criteria used to evaluate their 
translation. Translation instructors who do not have much experience in teaching or testing translation courses can also use the find-
ings of the study to improve their tasks.    

 

Definition of Key Terms: 

1. Assessment is a continuous process. It’s not simply something that’s done at the conclusion of a unit of study or at the end 
of a lesson. Effective assessment is integrated into all aspects of the curriculum, providing both teachers and students with relevant 
and useful data to gauge progress and determine the effectiveness of materials and procedures. Assessment in translation studies will 
focus on the notion of the translation problem, which is closely linked to that of translation error (Nord 1988; Presas 1996).

2. Quality is the degree to which a specific product conforms to a design or specification (Gilmore, 1974).

3. Translation is rendering the meaning of a text into another language in the way that the author intended the text (Newmark, 
1995, 5).

4. Translation theory is a misnomer, a blanket term and it is neither a theory nor a science, but a body knowledge that we have 
and have still to have about the process of translation. Translation theory’s main concern is to determine appropriate translation 
methods for the widest possible range of texts or text-categories. It is concerned with choices and decisions (Newmark, 1988).

 

1. Introduction

For having communication among different nations and 
conveying information, more and more translations are needed. 
Because of this need, more studies must be done on translation 
and translation assessment, especially in Iran. 

The deficiencies of translation assessment in Iran, the dis-
satisfaction of students with their scores, and deficiencies of 
translation courses in training good translators must be consid-
ered. With paying attention to the fact that the scores are em-
blem of the satisfaction or dissatisfaction of curriculum, more 
attention must be paid to the way translations are scored and 
the criteria used for assessment of translated texts.

 Based on the above fact, the aim in this study is to improve the 
methods of translation assessment and the criteria used for doing it 
in Iran. By achieving this aim, the students’ dissatisfaction with their 
scores will be reduced and scores will be more realistic. Consequently, 
the scores will show the students’ real competence in translation and 
their eligibility for later employment.

Because of the above mentioned reasons and because there 
are a few researches done on this subject, this study is impor-
tant. It will hopefully help both instructors and students who 
study translation as well as all these who are involved in trans-
lation and translation assessment. 

The findings of this research will be also, very helpful for 
the development of translation courses, because in this way the 
goal of these courses will be more specific .The curriculum will 
be designed based on this information and the students will be 
prepared to fulfill these specific requirements too.

The study, therefore, sought answers to the following ques-
tions:

1. What are the major criteria translation instructors use to 
assess students’ translations?

2.  Is there any consensus between Iranian instructors and 
translation theorists in their applied criteria?

3. Do Iranian instructors have good knowledge of theories 
of translation? Do they apply them while assessing transla-
tions?
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4. What are the instructors’ opinion about objectiveness 
and subjectiveness of translation quality assessment?

5. What is the instructors’ opinion about students’ tastes 
and also additions and deletions in translations?

2. Review of Literature

   The criteria the instructors choose for assessing transla-
tions are based on how we define translation. The first contri-
bution to formulating criteria for assessing translation came in 
1960s when Nida started speaking about dynamic equivalence 
and equivalent effect. If the translation had the same effect on 
TL reader, it would be successful. And as a test, it was suggest-
ed, to check the level of comprehension by the target reader. 
Nida (1964:4-8) suggests three criteria for assessing a transla-
tion: (i) comprehension of intent, and (ii) communication of 
intent, and (iii) equivalence of response. 

Before Nida the success of a translation was always deter-
mined by how accurately it rendered the source text into the 
target language. By focusing on the effect of the target lan-
guage text, Nida’s ideas can be said to presage the so-called 
Skopos Theory which was developed in Germany by Katharina 
Reiss and Hans Vermeer (Reiss and Vermeer, 1984).

Tytler formulated three rules of translation, which have 
been so influential that it is   worth quoting them in full:

“I. Translation should give a complete transcript of the 
ideas of the original work.

II. Style and manner of writing should be of the same char-
acter with that of original. 

III. Translation should have all the ease of original compo-
sition” (Tytler, 1790).

Rule I is considered today as one of translation criteria un-
der the title of “Omission” or “Completeness”.

Rule II refers to one of the criteria that is called “Register” 
and Rule III to “Style” in today’s translation assessment crite-
ria. As a whole, his model clearly evinces two yardsticks that 
are informativity and naturalness (Tytler, 1790, p.16).

In his book Approaches to Translation (1982), Newmark 
discusses about translation evaluation. He (ibid: 128-129) 
emphasizes the naturalness of translation. Newmark (1981) 
builds on Nida’s work, but even though he questions whether 
the effect produced by ST could possibly be reproduced on TT 
audience, he does not completely abandon Nida’s concept of 
equivalent effect. Using Nida’s dynamic and

formal equivalences as a basis, he identifies two types of 
translation as “correct”: communicative and semantic.

As a whole in many cases in translation courses, there are 
no means to prevent that the evaluator assesses the translation 
by comparing it to an ideal text she could have produced her-
self, thus projecting her own individual standards or prejudic-
es onto the actual text. Thus, it does not provide an objective 
measure of quality in translation (Jensen, 1999; Tirkonnen-
Condit, 1986).  

Ulsever (1999:48) dubs the period in which Tytler, Belloc 
and others appeared as the pre-linguistic studies on translation 
evaluation. He refers to such criteria as “faithfulness to original 
or recreation of the original’s work’s specific flavor, the local 
color and spirit as opposed to a natural flow of translation and 
reader factor”.

Some scholars maintain that two main features are to be 
checked in scoring for each unit of translation (suggesting that 
sentence and clause might be the units of translation) and they 

are:
1. Accuracy: the translation should convey the information 

in the ST precisely i.e. the translation should be close to the ST 
norms.

2. Appropriateness: the sentences sound fluent and native, 
and are correct in terms of structure (Farahzad, 1992).

In another research Massoud (1988) sets the criteria for a 
good translation as follows: 

1.	 A good translation is easily understood. 
2.	 A good translation is fluent and smooth. 
3.	 A good translation is idiomatic. 
4.	 A good translation conveys, to some extent, the liter-

ary subtleties of the original. 
5.	 A good translation distinguishes between the meta-

phorical and the literal. 
6.	 A good translation reconstructs the cultural/historical 

context of the original. 
7.	 A good translation makes explicit what is implicit in 

abbreviations, and in allusions to sayings, songs, and nursery 
rhymes.

8.	
El Shafey (1985: 93) suggests other criteria for a good 

translation; these include three main principles:
1.	 The knowledge of the grammar of the source language 

plus the knowledge of vocabulary, as well as good understand-
ing of the text to be translated. 

2.	 The ability of the translator to reconstitute the given 
text (source-language text) into the target language. 

3.	 The translation should capture the style or atmosphere 
of the original text; it should have all the ease of an original 
composition.

Heaton (1990: 110) proposed an analytical grid for lan-
guage courses. However, it can be easily adopted for a transla-
tion correction. An analytical grid allows the instructor to set 
clear criteria for correction based on simple arithmetic.

In this case, by using this grid, students can easily know 
about their strengths and weaknesses. Coupled with descriptive 
comments, a student will be able to rewrite the translation with 
a clear focus (Cangelosi, 2000).

El Zeini (1994) suggested a pragmatic and stylistic model 
for evaluating quality in translation. She explains that the mod-
el “places equal emphasis on the pragmatic component as well 
on the stylistic component in translation. 
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Julian House (1987; 2000) has emphasized the importance 
of the source text, and indeed the first task in her assessment 
model is a detailed analysis of the source text. Her approach is 
based on linguistic stylistics and a Neo-Firthian model. 

More recently House (1987; 2000)   has emphasized the 
interaction between source text and target text, and the success 
of a translation, in her view, is the degree to which it provides 
a semantically and pragmatically equivalent to the source text.

Dr. Saleh Al-Hammadi(2008) , by using House’s model of 
TQA (House,2001), Darwish (1995,2001), and Honig(2004), 
classifies the criteria that evaluators must use while evaluat-
ing translations in to Accuracy, that includes coherence, cohe-
sion, spelling, grammar, and punctuation; Informativity that 
includes completeness, fact rendering, redundancy handling; 
and Reliability that includes ethical considerations and cultural 
filtering.

 Some other criteria that were mentioned in different 
studies for assessing translation are  grammaticality, use of 
expressions, smoothness, consistency and naturalness, com-
prehension, fidelity, and accuracy, language appropriateness, 
appropriate structure, appropriate vocabulary, appropriate ter-
minology TL expressions, TL fluency, Understanding of ST, 
Understanding of L2 culture, writing skills and logic in L1, 
appropriate terminology, omitting key words or information, 
paying attention to genre and register, beauty, precision, clar-
ity, inserting additional information,  no excessive literal or 
free translation, knowledge in special field, accurate transfer of 
meaning, text style, excessive use of borrowed words, making 
explicit and understandable what is implicit if it is  necessary 
(Nieminen, 2004; Catford, 1965; Leonardi, 2000; House 1997; 
Newmark, 1988; Larson, 1984, Frahzad,1992; Evans and Lind-
say, 1996; Darwish,1999; Lonsdale,1996; Campbell, 1998; Ha-
tim & Mason, 1997; House, 1997; Hurtado Albir, 1999; Shat-
tleworth & Cowne, 1997; Malcolm, 1989).

3. Methodology

  This study was a descriptive and survey study in which 
translation instructors’ methods and ideas about the assessment 
of students’ translations in universities was investigated. 

3.1. Participants
 Twenty professors of Isfahan University, Sheikh Bahaiee 

University, Islamic Azad
of Khorasgan, Nahaf Abad and Shahr reza and some Pay-

am-e-Nour, who teach 
translation courses participated in this study. They were 

requested to fill up open-
ended questionnaire related to their method of teaching 

and assessing students’ 
translations.
 Also, ten professors who had the experience of teaching 

translation for many 
years were asked to act as a rater of four translated texts 

produced by some junior students whose field of study was 
English Translation. The students were at their sixth semester 
of study in different universities.

3.2. Materials
  To conduct this study, at first, some theoretical informa-

tion was gathered about assessment of students’ translation by 
Iranian professors was needed. For this purpose, an open-end-

ed questionnaire was used. The questionnaire included ques-
tions related to translation quality assessment criteria which 
instructors use for assessing students’ translations, and method 
of selecting these criteria. The rationale behind using an open-
ended questionnaire, not multiple choice or other types of test, 
was that this type of test reduces the possibility of responding 
by chance. Another advantage of this type of test was not to 
give some pre-planned responses. Therefore, instructors were 
free to explain their own method of assessment.

For the second stage of the study, five separate literary par-
agraphs were used to reduce variety and focus on one specific 
field of study.

4. Results

4.2. Analyzing Questionnaire Number One
For doing analysis, the answers to the questions of open-

ended questionnaire (first questionnaire) were analyzed and 
were organized in some tables to make the results more clear. 
This questionnaire included seven questions related to transla-
tion quality assessment.

4.2.1. Question number 1
Table 1: Frequency of criteria used for translation assess-

ment - In these tables, some criteria that were mentioned in part 
2.6 of literature review that are acceptable criteria for doing 
translation quality assessment among translation theorists and 
researchers are mentioned and the frequency of their use by dif-
ferent participants (Iranian professors) were calculated.

4.2.2. Question number 2
Table 2: Frequency of sources used for choosing criteria - 

In this question the source of selecting criteria was asked, and 
based on the data that was gathered, there were three sources 
including using some theories, studies, or choosing these crite-
ria based on experience. In some cases, no resource was used 
for selecting translation assessment criteria by some professors.

4.2.4. Question number 3
Table3: Frequency of respecting taste in assessing transla-

tions -  About respecting the students’ tastes, almost all of the 
instructors respect their students’ tastes if it does not disturb 
complete transfer of information and also Coherence. Faithful-
ness, naturalness and grammaticality and consistency of using 
terms have less frequency of use than above mentioned condi-
tions.

4.2.5. Question number 4
Table4: Frequency of instructors’ opinion about objective-

ness of translation assessment  - Question number 4 is about 
whether the instructors believe translation assessment to be ob-
jective or subjective. It should be mentioned that participant 
numbers 12 and 16 have not responded this question.

4.2.6. Question number 5
Table5: Frequency of applied theories for assessing trans-

lations - Question number 5 is about the theories that instruc-
tors sue for assessing students’translations and as a result of 
this study it will concluded that most of the instructors do not 
follow special theory.
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Table 1: Frequency of criteria used for translation assessment

Table3: Frequency of respecting taste in assessing translations

Table4: Frequency of instructors’ opinion about objectiveness of translation assessment 

Table5: Frequency of applied theories for assessing translations

Table 2: Frequency of sources used for choosing criteria
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4.2.7. Question number 6
About question number six, according to this study, addi-

tions and deletion are almost acceptable for all the instructors 
(with few exceptions), but there are some conditions that will 
be mentioned in the following table:

Table6: Frequency of conditions for accepting additions 
and deletions in assessing translations.

4.3. Expert Questionnaire
For testing the above mentioned criteria and the informa-

tion that was gathered through questionnaire number one, an-
other part was added. This part includes one text that consists 
of five separate literary paragraphs that were translated by four 
B.A students that their field of study was English Translation. 
Ten participants that were present in the previous section were 
requested to take part in this section. They were most experi-
enced participants. In this part participants were requested to 
give 1 that stands for weak translation, 2 for not good transla-

tion, 3 for good translation and 4 for very good translation to 
each paragraph of each translation and they were requested to 
explain about the criteria that they have used and the advantag-
es and disadvantages of each translation in their own opinion.

Table 7: Frequency of assigning 4, 3, 2, and 1 to different 
paragraphs of different translations by several instructors

5. Discussion

5.1. Explanation about the Responses to Question Num-
ber One

Based on the information mentioned in literature review, 
the criteria that are accepted globally and different scholars 
mention them as important criteria are style, accuracy, beauty, 
fluency, consistency in term, naturalness, fidelity, choice of 
word, appropriate structure, cohesion and coherence, complete 
transfer of information, precision, clarity, register, genre, cul-

Table6: Frequency of conditions for accepting additions and deletions in assessing translations

Table 7: Frequency of assigning 4, 3, 2, and 1 to different paragraphs of different translations 
by several instructors
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ture, and appropriate word equivalence.
Analyzing the information related to this question, shows 

that naturalness, structure, accuracy, fluency, style, and appro-
priate equivalent are the criteria that are mostly used by Iranian 
instructors for assessing students’ translations. Fidelity and 
choice of word will be placed in lower ranks. According to the 
findings of this study, most of Iranian instructors did not pay 
attention to beauty, consistency in using terms, cohesion and 
coherence, precision, clarity, register, genre, appropriate termi-
nology, having the same effect, understanding ST, and appro-
priate function. So, naturalness, fluency, accuracy, appropriate 
equivalence, appropriate structure and style are criteria that are 
acceptable by most Iranian instructors, but not all of them.  As 
a result it was found that Iranian instructors do not know all 
the acceptable criteria that are acceptable globally or they do 
not apply them in assessing students’ translations. There is also 
evident that there is no standard criterion that is acceptable for 
all Iranian instructors and each instructor has special point of 
view about way of assessing translations. 

The findings of this study has contradiction with the find-
ings of a research that was done by Riazi(2004). As a result 
of his research complete transfer of information, appropriate 
structure, appropriate equivalent have most frequency of use 
and register and genre and paying attention to culture will be at 
lower ranks but still the frequency of them is more than other 
criteria. In comparison with findings of present study complete 
transfer of information, register and genre and culture that are 
among the criteria that have high frequency of use in that study 
have law frequency of use here and just appropriate structure 
and appropriate equivalence have approximately the same fre-
quency of use in both studies.

5.2. Explanation about the Responses to Question Num-
ber Two

In this case instructors were requested to explain about the 
source of choosing the criteria they use for assessing students’ 
translations. The findings of this study show that some instruc-
tors use some theories as a source for choosing special criteria 
and some others do that based on some studies or their own 
experience. But most of them have no special source for choos-
ing criteria for assessing translations and this again shows that 
Iranian instructors do not have enough knowledge about theo-
ries of translation and also they do not have enough studies 
related to this field or maybe they have knowledge but they do 
not apply it.

5.3. Explanation about the Responses to Question Num-
ber Three

Question number three is related to the instructors’ opin-
ion about the role that students’ taste plays in translations and 
whether they regard it as appropriate or inappropriate. Most 
of the instructors regard it as appropriate but among these 
instructors again most of them regard it appropriate if it has 
some special conditions. These conditions were faithfulness to 
original, coherence, naturalness, and grammaticality and com-
plete transfer of information. Coherence and, complete transfer 
of information have more frequency of use than others. But 
faithfulness, naturalness, grammaticality and consistency have 
less frequency of use than the above mentioned criteria. About 
conditions that each of these instructors have mentioned that 
makes using taste appropriate or inappropriate, in many cases 
these conditions were not mentioned in many instructors’ re-

sponse to question number one (Data analysis, 4.2.1). For ex-
ample, participant number five has mentioned coherence as a 
condition but he has not mentioned this criterion in responding 
to question number one. This situation is the same for partici-
pant number six and number fifteen. This again shows some 
problems related to translation quality assessment in Iran. 

  5.4. Explanation about the Responses to Question Num-
ber Four

Here instructors have been requested to tell us whether 
they consider translation quality assessment to be subjective or 
objective. Regarding the data, most instructors regard it to be 
objective or something in between. The instructors that regard 
it as subjective are fewer. Still ones who believe it to be in some 
cases objective or they try to be objective or both objective 
and subjective are fewer than the previous categories. To be 
objective, instructors must have specific criteria for assessing 
translations. About participant number 17 that regards transla-
tion assessment to be objective, he has not mentioned any cri-
teria for assessing translations and here contradiction is obvi-
ous. Also participants number three, number four, and number 
thirteen have mentioned many criteria in responding to ques-
tion number one but they believe translation assessment to be 
subjective. Participant number eleven also has mentioned some 
criteria but he believes translation assessment to be subjective.  
About comparing the results of this study it has again contra-
diction with translation theorists’ opinion about subjectivity ad 
objectivity of translation. Most of these scholars believe trans-
lation assessment to be subjective, but the finding of this study 
shows that most of the instructors believe it to be objective. 

5.5. Explanation about the Responses to Question Num-
ber Five

In this question it was requested to mention the theory or 
theories that instructors apply while assessing translations. Ac-
cording to the data, most of them have not mentioned any spe-
cific theory. The number of instructors who have mentioned 
specific theory and those who use different theories in different 
situations is the same and is less than the number of those who 
use no theory. About those who have mentioned some specific 
theories, the frequency of those who have mentioned Nida and 
New mark, and skopos theory is more than others. Referring to 
reader-response theory, it has less frequency of use than above 
mentioned theories.   By having this information we can con-
clude that most Iranian instructors have no information about 
translation theories or they know them but they do not apply 
them. In this way, the probability of assessing translations 
based on intuition and also subjectivity of assessment will be 
increased.

With comparing the findings of this question with the find-
ings of question number one, we can understand that in some 
cases the findings have contradiction with each other. For 
example participant number three, has stated that he uses no 
special source for choosing the criteria for doing translation 
quality  assessment while responding to question number two 
, but  he refers to Nida and Newmark’s theory in responding to 
question number 6 and here we can see contradiction. So, as a 
whole these contradictions show that some Iranian instructors 
do not apply translation theories properly and practically in as-
sessing students’ translations.
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5.6. Explanation about the Responses to Question Num-
ber Six

Here the instructors were requested to mention the cases 
that they give negative or positive marks for additions and de-
letions in students’ translations. According to the finding of 
this study except for participant number two who regards all 
deletions and additions negative, all the participants accept it. 
But most of them regard these changes acceptable when they 
have some special conditions. Among these conditions are 
naturalness, accuracy, complete transfer of information, fidel-
ity, author’s intention, tone, style, and appropriate structure 
and effect. Among these conditions naturalness, accuracy and 
complete transfer of information have more frequency of use 
that others. While comparing these conditions with the criteria 
mentioned in responding to question number one, some of the 
participants have mentioned some criteria that they have not 
mentioned in responding to question number one. For example 
participant number one has mentioned naturalness in respond-
ing to this question that is absent in his response to question 
number one. 

5.7. Explanation about the Responses to Expert Ques-
tionnaire

5.7.1. Explanation about criteria mentioned by each par-
ticipant

Participants were requested to mention advantages and 
disadvantages of each translation and to justify the marks that 
they have given to each translation. About participant number 
three, he has mentioned understanding L1, choosing lexical 
equivalent, fluency, writer’s intention, and over translation. 
Among these criteria just fluency was mentioned in responding 
to question number one too. So there is contradiction between 
the criteria that participants use for assessing translation and 
the ones that have mentioned in responding to question number 
one. About participant number five, he has mentioned exact ad-
dition, appropriate equivalent, transferring complete informa-
tion, and naturalness. Just appropriate equivalent and natural-
ness were mentioned in responding to question number one. So 
again contradiction can be seen. About structure that has been 
mentioned by this participant in responding to question num-
ber one, this criterion was not considered in responding to ex-
pert questionnaire. Related to participant number eight, beauty, 
fidelity and brevity were mentioned in responding to expert 
questionnaire. None of these criteria were mentioned in re-
sponding to question number one. So again here contradiction 
between what this participants know theoretically and what he 
applies while assessing translations is obvious. About partici-
pant number eleven, appropriate equivalent and structure were 
mentioned in responding to second questionnaire, but again 
like the previous example these criteria do not compromise 
with the criteria that were mentioned before. About participant 
number twelve, he has mentioned appropriate equivalent, ap-
propriate structure and naturalness but he has mentioned equiv-
alence and structure beforehand. About participant number six-
teen again he has mentioned structure, naturalness, appropriate 
equivalent, accuracy, but he has mentioned some other criteria 
like style, fluency, fidelity, genre, choice of word, and culture in 
responding to question number one. About participant number 
four understanding L1, fidelity, appropriate equivalent, paying 
attention to audience, naturalness, appropriate  structure, beau-
ty, style, and fluency were mentioned. Among these elements 

just fidelity, appropriate equivalent, naturalness, appropriate 
structure, style, and fluency were mentioned in responding to 
question number one. In this case we can not see that contradic-
tion. Participant number 17 too has not mentioned any criteria 
for assessing translation while responding to question number 
one, but he has mentioned naturalness, message, and beauty 
while responding to expert questionnaire.

 About participant number eighteen, in responding to ex-
pert questionnaire accuracy, naturalness, and style were men-
tioned. Just accuracy has been mentioned in responding to 
question number one too.

About participant number nineteen, naturalness, accuracy, 
choice of word and style were mentioned in responding to this 
question that just accuracy, style, and choice of word have been 
mentioned before too. 

About participant number twenty, having the same effect, 
appropriate equivalent, structure, and complete transfer of in-
formation have been mentioned in responding to expert ques-
tionnaire. Among these criteria just effect have been mentioned 
in responding to question number one. 

As a whole we can see that instructors do not have specific 
criteria to apply in all cases. It can be understood from these 
contradictions between the criteria that were mentioned in re-
sponding to question number one and expert questionnaire. It 
can be explained by mentioning this fact that instructors usu-
ally do not have good theoretical information about the criteria 
or they have knowledge but they do not apply this knowledge 
while assessing translations.

6. Conclusion

 Most of the instructors were not familiar with the trans-
lation theories and most of them didn’t apply the theories to 
assess students’ translations. So we can say the criteria that are 
considered to assess students’ translations are teacher-made, 
because most of the instructors are not familiar with theories 
and global criteria. The followings are the most important 
translation criteria used by instructors to assess students’ trans-
lations.

What the students must take care in their translations as 
the most important factors are naturalness, structure, accuracy, 
fluency, style, and appropriate equivalent. About objectiveness 
and subjectiveenss of assessments, most of the instructors be-
lieve it to be objective.

Most of the instructors have used no theory for choosing 
criteria and did not apply these theories for assessing transla-
tions. Most of the instructors also respect taste and also accept 
additions and deletions while assessing translations.
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Appendix A: Questionnaire No. 1

Please answer the questions about assessing translation 
tests.

1.	 What are the major criteria that you use to assess stu-
dents’ translations? Please describe.

2.	 How do you select the criteria that you apply while 
assessing translations?

  3.  Do you respect your students’ tastes in translation, 
especially for finding equivalents?

4. Do you believe translation assessment to be objective or 
subjective? Please explain.

  5.  Do you follow a special theory of translation? If yes, 
what is it and why do you follow it?

6.	 In which situations will students get negative or posi-
tive point for additions and deletions in their translations?

Appendix B: Questionnaire No. 2

Part A: Please translate these paragraphs into Persian.
Confide not to a friend every secret thou possessest. How 

knowest thou that he will not some time become thy foe? Inflict 
not every injury thou canst upon an enemy, because it is pos-
sible that one day he may become thy friend.

Property is for the comfort of life, not for the accumulation 
of wealth. A sage, having been asked who is lucky and who is 
not, replied: ‘He is lucky who has eaten and sowed, but he is 
unlucky who has died and not enjoyed.
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Little by little becomes much and drop by drop will be a 
torrent; that is to say, he who has no power gathers small stones 
that he may at the proper opportunity annihilate the pride of 
his foe.

For some time he lay on his couch watching the sky gradu-
ally close over, listening to the silence. It was this silence that 
had seemed painful to him during the first days here, after the 
war. He had requested a post in the little town at the base of the 
foothills separating the upper plateaus from the desert. There 
rocky walls, green and black to the north, pink and lavender to 
the south, marked the frontier of eternal summer.

The policeman on the beat moved up the avenue impres-
sively. The impressiveness was habitual and not for show, for 
spectators were few. The time was barely 10 o’clock at night, 
but chilly gusts of wind with a taste of rain in them had well 
nigh depeopled the street.


