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Student-Centered Approach to Classroom Management in English
Language Teaching
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Abstract

The purpose of this article is to investigate how classroom management and discipline problems can be dealt with in a student-centered
way. The term “classroom management” refers to the procedures, strategies, and instructional techniques teachers use to manage student
behavior and learning activities. Effective classroom management creates an environment that is conductive to teaching and learning. It
is the most important - and the most difficult-skill a novice teacher has to master. Even experienced teachers often find themselves faced
with a student-or an entire class- who challenges their established management skills and forces them to find new ways of dealing with
classroom situations. A survey was held. The goal of the survey was to find out how well aware are school teachers in Georgia of issues
of effective classroom management. I also intended to find out whether teachers hold teacher-centered or student-centered views on
classroom management. Time management was emphasized. The results showed that, although student-centered approach to classroom
management in English Language Teaching has already gained popularity among English teachers in Georgia, much still has to be done
to be able to say that our classroom are managed in a student-centered way.
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Introduction

Learning virtually always takes place within particular
contexts-social group, culture, and society. Classes are
particular kinds of environments. Classrooms are mul-
tidimensional. They are crowded with people, tasks, and
time pressures. Many individuals, all with different goals,
preferences, and abilities must share resources, accomplish
various tasks, use and reuse materials without losing them,
move in and out of the room, and so on. In addition, actions
have multiple effects. Calling on low-ability students may
encourage their participation and thinking but may slow
the discussion and lead to management problems if the
students cannot answer. And events occur simultaneously-
everything happens at once and the pace is fast. Teachers
have literally hundreds of exchanges with students during
a single day.

Gaining student co-operation means much more than
just dealing effectively with misbehavior. It means plan-
ning activities, having materials ready, making appropri-
ate behavioral and academic demands on students, giving
clear signals, accomplishing transitions smoothly, foresee-
ing problems and stopping them before they start, select-
ing and sequencing activities so that flow and interest are
maintained — and much more.

Time Management

The aim of classroom management is to maintain a posi-

tive, productive learning environment. Dealing with tim-
ing is one of its essential aspects. Allocated time is time
set aside for learning. This time is important for learning
outcomes. The correlations between content studied and
student learning are usually larger than the correlations be-
tween the specific teacher behaviors and student learning.
However, to be valuable, time must be used effectively.
Time, spent actively learning, is called engaged time or
time on task.

Each classroom activity has its own rules for participa-
tion (when to raise hand, when to stand up, etc.). The rules
defining who can talk what they can talk about, and when,
to whom and how long they can talk are often called par-
ticipation structures.

Issues of Discipline

One of the goals of any management system is to help stu-
dents become better able to manage themselves. Students
learn self-control by making choices and dealing with the
consequences. A student involved in learning is usually not
involved in a clash with the teacher or other students.

Procedures describe how activities are accomplished
in classrooms, but they are seldom written down; they are
simply the ways for getting things done in class. Among
procedures we differentiate:

- administrative routines, such as taking attendance

- student movement, such as entering classroom on
late arrival or going to the bathroom,
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- housekeeping, such as watering flowers and cleaning
the board

- routines for accomplishing lessons, such as collect-
ing assignments

- interactions between teacher and students, such as
how to get teacher’s attention

- talking among students, such as giving help or social-
izing

Unlike procedures, rules are often written down and
posted. In establishing rules, you should consider what
kind of atmosphere you want to create. The rules you set
should be consistent with school rules.

As soon as you decide on your rules and procedures,
you must consider what you will do when a student breaks
a rule or does not follow a procedure. It is too late to make
this decision after the rule has been broken. Decisions
about penalties and rewards must be made early on, so stu-
dents know consequences beforechand.

Effective classroom managers spend the first days of
class teaching a workable, easily understandable set of
rules and procedures by using lots of explanation, exam-
ples and practice. As soon as understanding of rules has
been achieved, teachers can — if such a necessity arises —
use cues (simple signals to indicate that a certain behavior
is desired or should be stopped). A teacher’s smile or a
nod stimulates a student to go on, while a raised finger or a
disapproving look has to stop him/her.

Developing rights and responsibilities rather than rules
makes a very important point to the students. Students
should understand that the rules are developed so that eve-
ryone can work and learn together.

Planning spaces for learning involve desk arrangement,
student and teacher movement in the class. Front-seat loca-
tion does seem to increase participation for students who
are predisposed to speak in class, whereas a seat in the back
will make it more difficult to participate and easier to sit
back and daydream. But the action zone where participa-
tion is greatest may be not only in front of the board. “To
spread the action around” teachers move around the class-
room when possible, establish eye-contact, address ques-
tions to students sitting in the back of the class.

The traditional sitting arrangement in rows and col-
umns is useful during tests or presentation of new materi-
als, circles and semi-circles are good for whole-class dis-
cussions, clusters of 3-5 chairs are good for small-group
work. A good start is much, but not the end. Effective
teachers build on this beginning. They maintain their man-
agement system by preventing problems and keeping stu-
dents engaged in a productive learning environment.

The format of a lesson affects student involvement.
In general, as teacher supervision increases, students’ en-
gaged time also increases. Activities with clear steps are
likely to be more absorbing, because one step leads more
naturally to the next.
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Effective Classroom Managers Should Be Especially
Skilled in Four Areas

The ideal way to manage problems is to prevent them.
Kounin (1970) concluded that effective classroom man-
agers were especially skilled in four areas: “withitness”,
overlapping activities, group focusing, and movement
management. “Withitness” means awareness of everything
in a classroom. For instance, the teacher may not stop ex-
plaining, but just show with a gesture that s/he is aware that
a student is not attending. “Overlapping” means supervis-
ing several activities at the same time. The teacher may be
helping one group while giving a task and promising to
come up later to another. Maintaining a group focus means
keeping as many students as possible involved in appropri-
ate class activities. One student produces ideas, one writes
them down, another comments critically on them, etc.).
The effective teacher avoids abrupt transitions, such as an-
nouncing a new activity before gaining students’ attention
or starting a new activity in the middle of something else
(this is called movement management — keeping the lesson
and the group moving at an appropriate and flexible pace,
with smooth transitions and variety).

Being an effective manager does not mean publicly
correcting every minor infraction of the rules. This kind
of public attention may actually reinforce the misbehavior.
The key is to know what is happening and what is impor-
tant so you can prevent problems. Here are some ways to
stop misbehavior:

- make an eye-contact with, or move closer to the of-
fender

- try verbal hints such as “name-dropping” (simply in-
sert the student’s name into the lecture), asking student a
question

- in a calm, unhostile way ask the student to state the
rule or procedure and then to follow it

- tell the student in a clear, assertive, and unhostile way
to stop the misbehavior

- offer a choice (do you prefer to follow the rules or to
leave the classroom so that I can have a private discussion
with you later?)

- sit the students continually breaking the same rules
away from others influenced by them

- be consistent in applying established consequences,
do not accept promises to do better next time

A defiant, hostile student can pose serious problems.
One possibility is to give the student a chance to save face
and cool down by saying “It’s your choice to co-operate or
not. You can take a minute to think about it.”

Violence or destruction of property is a difficult and
potentially dangerous problem. The first step is to send for
help and get the names of participants and witnesses. Then
get rid of any crowd that may have gathered; an audience
will only make things worse. Do not try to break up a fight
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without help. Make sure the school office is aware of the
incident; usually the school has a policy for dealing with
these situations (disciplinary boards, etc.).

A very important aspect of classroom management is
the ability of the teacher to communicate with students.
Communication between teacher and students is essen-
tial when problems arise. Communication is more than
“teacher talks — student listens”. It is more than the words
exchanged between individuals. We communicate in many
ways. Our actions, movements, voice tone, facial expres-
sions, and many other non-verbal behaviors send messages
to our students. Many times the messages we intend to
send are not the messages our students receive.

Principle of Communication

The first principle of communication is that people respond
to what they think was said or meant, not necessarily to the
speaker’s intended message or actual words. A student may
be insulted by the teacher’s tone of voice, not the words
actually spoken. If it seems to a teacher that a student inad-
equately reacted to communication, s’he should use para-
phrase rule. If the speaker was misunderstood, s’he must
explain what s/he meant.

In communication, when a problem arises, it is es-
sential to diagnose who owns it. A technique of emphatic
listening is helpful here. It means hearing the intent and
emotions behind what another person says and reflecting
them back by paraphrasing. It is essential to differentiate
between the intellectual and the emotional content of the
message. Teachers need to make inferences by students’
feelings.

Let us assume a student is doing something that ac-
tively interferes with the educational process. Gordon
(1981) recommends sending an “I” message in order to
intervene and change the student’s behavior. Basically this
means telling the student in a straightforward, assertive,
and nonjudgmental way what s/he is doing, how it affects
you as a teacher, and how you feel about it (e.g., “When
you call out, I can’t concentrate on each answer, and I’'m
frustrated”).

Instead of telling the student directly what to do, pas-
sive teachers tell or often ask the student to try to think
about the appropriate action (e.g., “Why are you disturbing
the class? Don’t you know the rules!”). A hostile response
style involves condemning the student without claim-
ing what the student should be doing (e.g., “You should
be ashamed of such behaviour!)”. An assertive response
communicates to the students that you care too much about
them and the process of learning to allow inappropriate
behaviour to persist (the teacher in a calm and firm voice
demands from the student to stop). Teachers who believe
in assertive discipline (clear, firm, unhostile response style)
never get into a debate about the fairness of rules. Not all

educators (especially educators who are thinking in the stu-
dent-centered way) support this sort of discipline, as some
of them doubt its upbringing value (it undermines student
self-management).

If the above ways do not work, and the student persists
in misbehaving, it means the teacher and the student are
in conflict. People in conflict usually cannot perceive each
other’s behaviour accurately. Research has shown that the
angrier you get with another person, the more you see the
other as the villain and yourself as an innocent victim. This
makes compromise and, correspondingly, co-operation im-
possible. By the way, showing your anger to a student, you
show your weakness. Even if you send such a student out
of class, it is him/her who has won the battle, not you. Such
a student is a hero in the eyes of his/her peers.

There are three methods of resolving a conflict be-
tween teacher and student. One is for the teacher to impose
a solution. This may be necessary during an emergency,
but it does not finally solve the conflict. The second meth-
od is for the teacher to give in to the student’s demands.
This is neither a good solution.

Gordon (1981) recommends a third approach which he
calls a no-lose method. In this solution the needs of both
the teacher and the student are taken into account. They
discuss many possible solutions, evaluate each, make the
most painless solution and determine how to implement it.
Later they assess the success.

Student conflicts and confrontations are sometimes
very serious. One common form of conflict in schools
involves teasing and harassment. The line between good-
natured exchanges (just joking at each other) and hostile
teasing may seem thin, but a rule of thumb is that teas-
ing someone who is less powerful or less popular or us-
ing any racial, ethnic, or religious slur should not be toler-
ated. When teachers are silent, students may hear approval.
Teachers, who seem to be most effective in dealing with
cultural conflicts, practice culturally responsive manage-
ment and have been called “warm demanders”.

When parents and teachers share the same expecta-
tions and support each other, they can create a more posi-
tive classroom environment and dedicate more time to
learning.

Classroom management systems that emphasize rein-
forcement are preferable to those that use punishment. If,
however, a teacher chooses to use punishment,

- it should be done immediately and directly to the be-
havior,

- teachers should avoid seat work as a punisher,

- they need to apply punishers logically, systematical-
ly, and dispassionately — never angrily or in a humiliating
way.

Assertive discipline is a classroom management sys-
tem that emphasizes carefully stated rules and specifically
described reinforcers and punishers (Kauchak&Eggen,
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2005). The rules must be clear and specific and must clearly
outline standards for behavior. The teacher then describes
reinforcers that are given for following the rules and pun-
ishers that are administered for breaking them.

Assertive discipline is controversial. Critics charge
that it is punitive, pits teachers against students, and
stresses obedience and conformity at the expense of learn-
ing and self-control. They further argue that research sug-
gests teachers who use assertive discipline are perceived
as less supportive and less caring by students. Supporters
disagree, contending that its emphasis on stated rules and
positive reinforcement is proactive, provides a structured
environment for both teachers and students, and is thus ef-
fective.

In helping students manage their learning the differ-
ence between obedience orientation and a responsibility
orientation is essential. An obedience model of manage-
ment (typical for teacher-centered educators) is an approach
to classroom management in which teachers demand from
students to follow rules and obey authority through the
use of reward and punishment. A responsibility model of
management (typical for student-centered educators) is
an approach in which teachers let students make respon-
sible choices by explaining reasons for rules and applying
logical consequences for misbehavior (Kauchak&Eggen,
2005).

Recommendations for Teachers

Below find some recommendations how to make the learn-
ing environments more supportive for students:

- Make sure that productive behaviors are reinforced
and that unproductive behaviors are not reinforced. The
pleasure one gets from reading, the pride one feels after
accomplishing a challenging task, the internal satisfaction
one feels about helping others should be supported. Some
form of reinforcement should be used, otherwise these be-
haviors may decrease or totally disappear — a phenomenon
called extinction. On the first stage, reinforcement is need-
ed frequently, later, when the learner gains self-confidence,
it is necessary only in case of challenging tasks.

- To shape the desirable behavior the teacher begins
with reinforcing behavior that is more or less close to the
desirable one, then, step by step, teacher reinforces behav-
ior that is closer and closer to the desirable one, finally
reinforcing only the desirable behavior. Thus, gradually,
desirable behaviour is achieved.

- Model desirable behavours. Learners should pay at-
tention to the model, remember what the model does, re-
produce the model’s behavior, and finally become moti-
vated to become a model him/herself.

- Provide physical (e.g., paper, pencils) and cognitive
(learning strategies) tools that help students work effec-
tively.
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- Encourage student dialogue and collaboration. Create
a community of learners — a classroom in which teachers
and students consistently work to help one another learn.
All students are active participators in classroom activities;
everyone is a potential resource for each other, etc. The
teacher provides some guidance, but students also contrib-
ute to it.

Classroom Management Strategies

Effective classroom management - creating and maintain-
ing a classroom environment conducive to learning and
achievement - has little to do with noise or activity level.
A well-managed classroom is one in which students are
consistently engaged in productive learning activities and
in which students’ behaviors rarely interfere with their own
or others’ achievement of instructional goals.

When we talk about the classroom environment, we
are to some extent talking about the actual physical setup
- the arrangements of tables and chairs, the availability of
tools and resources (painting supplies, dictionaries, com-
puter-based encyclopedias, etc.), the use of bulletin boards
and other displays to present information and engage stu-
dents’ interest, and so on. But even more important is the
psychological environment, or classroom climate. The
ideal classroom is one in which students feel safe and se-
cure, make learning a high priority, and are willing to take
the risks and make the mistakes so critical for long-term
academic success.

Good management begins well before the first day of
class. Proactive, preventive strategies are those designed
to establish a productive learning environment right from
the start. As teachers arrange classroom furniture, decide
where to put instructional materials and equipment, and
think about where each student might sit, they should con-
sider the effects that various arrangements are likely to
have on students’ behavior. Here are several widely recom-
mended strategies:

* Be well prepared for class and in other ways dem-
onstrate that they enjoy teaching and take their teaching
responsibilities seriously

» Convey high (yet realistic) expectations for student
performance and provide the support students need to meet
those expectations

¢ Include students in decision making and in evalua-
tions of their schoolwork

» Acknowledge that students can occasionally have an
“off” day and not hold it against them

The quality of teacher-student relationships is one of
the most influential factors affecting students’ emotional
well-being, motivation, and achievement. When students
have positive, supportive relationships with teachers, they
have higher self-efficacy and more intrinsic motivation to
learn, engage in more self-regulated learning, are more
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likely to ask for help when they need it, are less apt to
cheat on classroom assignments, and achieve at higher lev-
els. Teacher affection, respect, and support are especially
important for students who face exceptional hardships
(poverty, uninvolved or abusive parents, violent neighbor-
hoods, etc.) at home.

We have already considered the concept of a commu-
nity of learners, a classroom in which teacher and students
consistently work together to help one another learn. Ulti-
mately, teachers should also create a sense of community
in the classroom - a sense that they and their students have
shared goals, are mutually respectful and supportive of
one another’s efforts, and believe that everyone makes an
important contribution to classroom learning. Creating a
sense of community engenders feelings of belongingness:
students see themselves as important and valued members
of the classroom.

Although positive relationships with students are es-
sential, teachers and students alike must recognize that
they are at school to get certain things accomplished. Ac-
cordingly, a relatively businesslike atmosphere should
prevail in the classroom most of the time. This is not to
say that classroom activities must be boring and tedious.
On the contrary, they should be interesting and engaging,
and they can sometimes even be exciting. Entertainment
and excitement should not be thought of as goals in and
of themselves, however. Rather, they are means to a more
important goal: mastering academic subject matter.

Classroom rules are apt to be effective only when
they’re consistently followed. Imposing no negative con-
sequence for inappropriate behavior, especially when that
consequence has been spelled out in advance, can actually
be a form of reinforcement.

As effective teachers plan their lessons and classroom
activities, they also plan specific ways of keeping students
on task. One strategy, of course, is to make the subject mat-
ter interesting and relevant to students’ values and goals.
Another is to incorporate variety into lessons, perhaps by
using colorful audiovisual aids.

Survey

The goal of the survey was to find out how well aware are
school teachers in Georgia of issues of effective classroom
management. | also intended to find out whether teachers
hold teacher-centered or student-centered views on class-
room management. Time management was emphasized.
The method of research used was quantitative — a survey
based on teacher questionnaire results.

Respondents were 42 English teachers from 5 schools
in Thilisi and other towns in Georgia.

Based on the analysis presented above I made up the
following questionnaire concerning the student-centered
approach to classroom management in English Language

Teaching:

1. What does classroom management mainly concern
for you? (Choose one)

a) lesson planning

b) classroom organization: arrangement of desks,
blackboard, preparation of handouts

c) time management

d) communication/rapport with students

e) selection of the form of activities (individual, pair,
small-group, whole-class)

f) selection of teaching methods (verbal and/or visual,
passive or active)

g) discipline

h) other (please name)

2. When you plan a lesson, what do you take into con-
sideration? (choose as many as you wish)

a) students’ age

b) students’ language level

¢) students’ interests

d) students’ requests

e¢) recommendations from teacher’s book

f) your teaching experience

g) other (please name)

3. If your answer is “c” or “d”, how do you find them
out?

a) ask students to participate in planning

b) give them a questionnaire on their interests in the
beginning of the academic year

¢) observe their behavior in class

4. Do you use the same arrangement of desks during
all classes? Yes/No

5. If yes, why?

a) desks are heavy and difficult to move

b) moving desks disrupts discipline

¢) moving desks wastes time

d) moving desks doesn’t make teaching more efficient

6. If no, why?

a) it lets students move a little, after it their brains work
better

b) it provides variety and thus motivates students

¢) depending on what we do, different arrangements
are more adequate

7. When you write lesson plans, do you do the timing
of each activity? Yes/No

8. Does it often happen that either you don’t have
enough time to do what you planned or time is left? Yes/No

9. If yes, why does it happen?

a) Something in the class goes differently than I plan
and requires plan modification

b) It is difficult for me to do effective timing

10) If it happens, what do you do?

a) Fulfill the plan till the point which I can reach (if
there is not enough time) or do some revision (if there is
time left)
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b) I beforechand plan which items may be omitted or
added in case my timing is wrong

11) How can one do more efficient timing for plan-
ning?

a) Play out the lesson scenario (if I need, say 5 minutes
to fulfill the task, I give students 8)

b) Rely on teacher’s book

c) Look at the watch during the lesson and add/short-
en time for each activity proportionately

50 questionnaires were handed out to teachers during a

teacher conference, 40 of them returned, filled in, which is
a high enough rate, demonstrating that the questions were
interesting for the respondents.

Results and discussion
Survey results are presented below in Table 1.

Chiestion/ answer a = c d e F g h

1 3% 0% 0% 0% %o 10% 10% 0%

2 23% 43% 30% 25% 0% 30%% - -

3—outof30 20% 34% 46% - - - - -

respondernts

4 yes no 30% | - - - - - -
20%

5—outofd 0%% 62% 38% 0% - - - -

respondernts

6—outof3l 0% 0% 1002 - - - - -

responderts

7 ves no - - - - - -
20% 10%

2 ves no - - - - - -
T0% 30%

8—outofli T1% 20% - - - - - -

respondernts

10 30% T0% - - - - - -

11 13% 0% 23% - - - - -

Table 1. The results of the survey (percentage of answers)
Discussion

The majority of the respondents answered that classroom
management for them is first of all associated with lesson
planning, while plan realization items did not receive high
scores. Probably it may be explained with great bureauc-
ratization of teacher’s work nowadays. Some items (class-
room organization, time management, communication/rap-
port with students) did not get any answers.

In the process of lesson planning its most popular as-
pects were: students’ language level (45%) and students’
interest (50%), which is student-centered enough, howev-
er, answers “students’ age” (25%) and “students’ requests”

58

(25%) are rather underestimated.

To find out students’ interests, teachers more often ob-
serve their behavior (46%), which is certainly time-saving,
but not very efficient.

The majority of teachers (80%) change the arrange-
ment of desks during all classes, which is contemporary
and student-centered, however, 20% of those who don’t do
it are inflexible and not contemporary. Probably they do
not use any pair and small groups work, as this change is
necessary for them. They explain is by disruption of dis-
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cipline, which means they are certainly not very student
centered.

To the question why they change desk arrangement all
teachers chose the answer “depending on what we do, dif-
ferent arrangements are more adequate”, which is an an-
swer given by a teacher thinking in a contemporary way.

The majority of teachers (90%), while writing lesson
plans, do the timing, which means they either (hopefully)
realize its importance or just fulfill the requirements posed
in front of them by administration. However, those who
do not may face serious management problems. Strange
enough, but 70% still have timing problems, probably due
to lack of timing habits or inefficient and inflexible strate-
gies.

71% of those whose preliminary timing goes wrong
answer that something in the class goes differently than
they plan and requires plan modification. This is a student-
centered view.

70% of teachers answered that they beforehand plan
which items may be omitted or added in case my timing is
wrong, which is an adequate approach. However, the fact
that 30% answered “fulfill the plan till the point which I
can reach (if there is not enough time) or do some revision
(if there is time left)” means they are not student centered
and not contemporary at all.

If something goes wrong with timing, the majority
of teachers (85%) look at the watch during the lesson and
add/shorten time for each activity proportionately. This is a
good way, much better than fulfilling the plan till the point
which they reach; however, it is difficult to explain the fact
that if 30% of teachers (question 10) do so, how did they
choose the answer “look at the watch...”? Does it mean
that looking at the watch does not help them modify the
plan in the process of teaching?

Limitations

I realize that the survey I held is of a modest scale, so to
study the problem deeper a larger-scale research is needed.
However, even such a modest survey shows the existing
trends. Its results coincide with the experiences I have in-
formally shared with my colleagues at school and teachers’
conferences.

Conclusions

The analysis of the literature showed that the teacher’s
main job concerning classroom management is pre-teach-
ing (lesson planning, preparation of handouts and selec-
tion of the form of activities: individual, pair, small-group,
whole-class) and while-teaching classroom organization
(arrangement of desks, blackboard, organizing the activi-
ties, teacher/student and student-student communication,
managing the discipline).

The respondent teachers, however, have emphasized
pre-teaching classroom management. Probably, this can be
explained by great bureaucratization of school teacher’s
job nowadays. If so, this is a bad tendency, as it leaves no
time for teachers to be creative.

The teacher has to analyze the materials s/he will have
to teach, to realize their potential (including the potential
problem area), to link the previous lessons with the follow-
ing ones, to do some search to fill the materials in, if neces-
sary, to drop some tasks (if s’he feels they are inadequate),
to select the ways of presentation and explanation, training
and control, and to decide how much time will be spent on
teacher talk and learners’ practice.

Effective classroom managers establish and communi-
cate certain rules and procedures right from the start. Ide-
ally, students should understand that rules and procedures
are not merely the result of a teacher’s personal whims but
are designed to help the classroom run smoothly and effi-
ciently. When students have a say in classroom rules, their
sense of “ownership” of the rules increases the likelihood
that they will abide by them.

Misbehavior is any action that disrupts classroom
learning and planned classroom activities, puts one or
more students’ physical safety or psychological well-being
in jeopardy, or violates basic moral and ethical standards.
Some classroom misbehaviors are relatively minor ones
that have little long-term impact on students’ well-being
and achievement. Such behaviors as talking out of turn,
writing brief notes to classmates during a class generally
fall in this category. Other misbehaviors are far more seri-
ous, in that they definitely interfere with the learning or
well-being of one or more students.

Principles of effective classroom management go hand
in hand with principles of learning and motivation.

When students misbehave, beginning teachers often
think about what the students are doing wrong. In contrast,
experienced, “expert” teachers are more likely to think
about what they themselves can do differently to keep stu-
dents on task and then modify their plans accordingly.

The majority of teachers in the questionnaire expressed
student-centered views, however, they are sort of hesitat-
ing — answers to some items are typically student-centered,
others are not.

Unfortunately, not only timing an efficient lesson is
rather often a problem, but also teachers themselves do
not spend (and have?) enough time to make teaching more
student-centered (e.g., hold a questionnaire on students’ in-
terests and needs).

Thus, I came to conclusion that, although student-
centered approach to classroom management in English
Language Teaching has already gained popularity among
English teachers in Georgia, much still has to be done to
be able to say that our classroom are managed in a student-
centered way.
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