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Portfolio Assessment in English Language Teaching (ELT)
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Abstract

This article is written to inform people especially in the field of education about the different kinds of assessment. Today there is
much talk about the necessity to test the skills the student will need in real-life tasks. Doing multiple choice and essay-writing is not what
we do in real life, thus authentic assessment, otherwise called performance assessment, is recommended for bringing assessment closer
to real-life tasks. An example of an authentic language assessment activity may be cooking based on the recipe read or heard. Authentic
assessment through portfolio is very new and practically has very little been implemented at EFL classes in Georgia yet. With the advent
of various new and innovative methods in education, alternative assessment methods will be part of these improvements.

Keywords: portfolio, assessment, authentic, alternative / performance assessment
Mgbonmdy

LEOGOoob J0Bsbos Qo650 gdoL LobEHIom ©s06EHIOILIdME 3o0OHMs 0bBMMI0MmYdS FgBslgdol sbswro Fgmmegdol
d9Lobgd. EEILEEIMBO™ B73OL LamdMMdIE 00 FHodol Tgr3olgdol 5EFOWBELMBSBY, MMIGEOE FosbMTsgl Tmbfsgarggdol
obgo MBsM-$39390L, HMIWdoE o0 (3BMZMYOOLYMEO 5M356gd0L TguMvegdOLLl godmaEygdsm. IMegswo sMBg3bol
G9LAPO0s 390900 S gbgs FgMo 56O sG0OL ol, Moo 3539009053 Imfigzm Fmbfogarggds MHgoe® (3bmgMgdsdo. sdoEH™a
69309960irgdmwos  53m9bEGHMM0/seGHIMbsGomo  IgBslgds, MMIglsi 01939 WHMEIdD  SOLOWGdOL  FgRaligdsl,
99535Lgd0ls s 3BMZMYPIOLYMEO 5TM(356901l OBEIMYdOL Fobbom. GbMdGOZ0 MBsM-B393900L 53096GMGMO TgBoligdols
0500005 8mbidgboe 56 §5300bw M9393¢BY IYHEMdOM 3gMdol IMIHsYds. 5300956EMMO TgisLgds 3nMEBMEOML

299mygbgdom xgMxIOMBd0m sbogo s Bo3wgde© 93 (E3IXgdNMEos Lododmgzgermdo obywoby®mo gbol Lffsgegdobsl.
3960090530 0bMmZs30v9MHO IgoMEYdOL sbYMY3s FooTX MBJLIOL Loz gdol 3MMEILL, MToE Mo30L Ml Folitrvyegdl

39335L9d0L 5B gMbsEH0Eo FgmmEgdos FgdmEobs.

153356dm LoByzgdo: 3mOGGHBMEWom, Sgnaligds, 5309bGWM0, sE@IMbsEH0MEo / seliGmwgdol Bgxslgds

Introduction

Portfolios have been used for decades in many differ-
ent fields, such as art, architecture and cinematography.
The practice of using portfolios in job searches appears
to be gaining popularity as well (Costantino & Lorenzo,
2002; Wolf & Dietz, 1998; Wyatt & Looper, 2004).

In education, portfolios were first unveiled as an as-
sessment method for determining student learning in K—12
classes at US schools. More recently, US universities have
implemented electronic portfolios in an effort to document
student learning for accreditation purposes (Wetzel &
Strudler, 2006). Additionally, many institutions of higher
education deem the portfolio’s purpose to be twofold, add-
ing the second use as an employment portfolio, also com-
monly referred to as a “selection” portfolio or an “inter-

view” portfolio (Theel &Tallerico, 2004).

Portfolio assessment in education is not very new in
the United States of America and Europe, but quite new in
Georgia. It is a great misfortune that this innovative form
of assessment has had very limited application in EFL
teaching in Georgia yet. Traditional assessment techniques
continue to occupy an important place in the student as-
sessment due to lack of professional development as well
as conservative attitude of some teachers, which has ap-
parently restricted pedagogical reform in EFL teaching
in Georgia. As the reform movements continue to sweep
across the educational landscape in Georgia, educators and
practitioners are exploring and attempting new and innova-
tive practices in the classroom. Of all non-traditional ap-
proaches to instruction and assessment, portfolio use seems
to show the greatest promise in enhancing diverse dimen-
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sions of learning and developing multiple intelligences as
well as promoting learner autonomy. Teachers who want to
better understand what is portfolio, how it can be used, etc.
can use the link http://elp-implementation.ecml.at/

Literature Review
History

As Knapper (1995) has described, the recent origins
of the portfolio can be traced back to the work of a com-
mittee of the Canadian Association of University Teachers
(CAUT), which was concerned in the 1970s with the undue
reliance on student ratings for the evaluation of teaching.
This group called for a more broadly based approach to
evaluation that would use multiple sources of information
and place responsibility for compiling the documentation
on the individual faculty member rather than a remote ad-
ministrator. The committee chair, Bruce Shore, first articu-
lated the idea that faculty members should build their own
case for teaching effectiveness - a “portfolio of evidence”
to demonstrate competence (Shore, 1975, p. 8). Shortly
afterward, the committee set about preparing its Guide to
the Teaching Dossier, which was first published in 1980; it
appeared in a second edition in 1986 and has been widely
emulated and excerpted since then in a variety of publica-
tions all over the world (Shore et al, 1980, 1986).

Portfolio assessment has been used extensively since
mid ‘80s in education. The idea of using portfolios as an
instrument in performance-based assessment is not new.
From past to present, especially painters, artists, writers,
models and photographers have exhibited their vocational
and acquired skills through portfolios (Zollman & Jones,
1994). In recent years, portfolios have been utilized for the
same purposes, as well as an assessment instrument and
as part of activities to improve students’ foreign language
skills.

Definition

In education a portfolio stands for a kind of student-
centered assessment. For some teachers, portfolio is part
of an alternative assessment can either include students’
achievements or simply document their best work. For
other teachers, the portfolio documents the students’ learn-
ing process, and still others use it as a means of promot-
ing learner reflection (Nunes, 2004). Hamp-Lyons (1994)
labels portfolio an excellent pedagogical tool interweav-
ing assessment with instruction: it provides chances to in-
tegrate more forms of evaluation into teaching, such that
evaluation will become “a less threatening and more sup-
portive activity” to learners. Moya and O’Malley (1994)
claim portfolios can be used as a systematic assessment
tool in instructional planning and student evaluation.
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Matching assessment to teaching and supplying a profile of
students’ learning and growth in multiple domains or skills,
portfolios are thus recommended as an alternative to stand-
ardized testing and all problems found with such testing.

Firstly, portfolio has been started to be used as alterna-
tive measure and assessment tool, then portfolio has been
started to be used as a teaching material and method (Wolf,
1999; Kaptan & Korkmaz, 2000). According to Kaptan and
Korkmaz (2000), portfolio is the operation of recording the
success and performance of the student during the learning
process. Thus, with the portfolio, answers can be received
to the questions such as how did the student think?, what
did he learn?, what way did he follow while learning?,
which difficulties did he face while learning?, how did he
ask questions?, how did he analyze?, how did he configure
the knowledge?, how did he communicate with the other
people? So, to use portfolio which is based on cognitive
and constructivist learning theory can be efficacious in our
educational system as a teaching method.

A writing portfolio, for example, is a purposeful col-
lection of student texts that demonstrates students’ effort,
progress, and achievement in writing over a period of time
(Weigle, 2007). Portfolio reveals a clear picture of the stu-
dent’s growth and development.

Types of portfolios

According to Columba & Dolgos (1995), there are ba-
sically three types of portfolios to consider for classroom
use.

Showecase: This type of portfolio focuses on the stu-
dent’s best and most representative work. This type of port-
folio is similar to an artist’s portfolio where a variety of
work is selected to reflect breadth of talent. Therefore, in
this portfolio the student selects what he or she thinks is
representative work. This folder is most often seen at open
houses and parent visitations (Columba & Dolgos, 1995,
p. 174-175).

Teacher-Student Portfolio: This type of portfolio is
often called the “working portfolio” or a “working folder”.
This is an interactive teacher-student portfolio that aids in
communication between teacher and student. The teacher
and student conference to add or delete within the content
of the show-case portfolio (Columba & Dolgos, 1995, p.
175).

Teacher Alternative Assessment Portfolio: All the
items in this type of portfolio are scored, rated, ranked, or
evaluated. Teachers can keep individual student portfolios
that are solely for the teacher’s use as an assessment tool.
This is a focused type of portfolio and is a model of the ho-
listic approach to assessment (Columba & Dolgos, 1995,
p. 175).

In Table 1 I summed up the advantages and the disad-
vantages of portfolio assessment.
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Table 2: English Language Teachers’ awareness of portfolio assessment method

Advantages

Disadvantages

Promotes student self-assessment
Promotes collaborative assessment
Enhances student motivation

Systematic assessment is ongoing

NS NEE NER NN

Focuses on improvement, not on

comparison with others

<\

Focuses on students’ strength

<\

Assessment process is individualized

v Allows demonstration of unique
accomplishments

v Provides concrete examples for
parent conferences

v Products can be used for

individualized teacher diagnosis

» Scoring difficulty may lead to low
reliability

» Teacher training is needed to apply it

» Time consuming to develop criteria,
score and meet with students

» Students may not make good
selections of which materials to
include

» Sampling of student products may
lead to weak generalization

» Parents may find portfolio difficult to

understand

The table shows that there are some disadvantages of
using portfolio assessment in English classes. In order to
cope with this issue, the following kinds of activities can
be carried out by teachers:

1. Reading related literature

2. Reflection in, on, and for action

3. Workshops and seminars

4. Frequent dialogues with research partners about
problems, issues, and solutions

5. Sharing with colleagues and administrators (princi-
pal and dean) need for additional strategies and procedures
to assess student learning and the misuse of test scores

6. Inviting interested teachers for classroom observa-
tion and idea exchange

7. Organizing school-based study group for English
teachers

Research

In order to obtain information about awareness of
Georgian English teachers on portfolio assessment we held
a questionnaire. The purpose of administering the question-
naire survey was to find out whether portfolio assessment
was used by high school teachers and how it was used, as

well as teachers’ attitudes toward portfolio assessment.
The questionnaire comprised 8 questions.

1. Do you know what is portfolio assessment?
Yes / No / Not sure

2. If your answer is yes / not sure :
Choose the definition you think is most appropriate:

a. Portfolios are systematic, purposeful, and meaning-
ful collections of students’ works in one or more subject
areas. Portfolio collections may include input by teachers,
parents, peers, and school administrators.

b. Portfolio assessment is formal and often standard-
ized type of assessment.

c. requires students to make a decision and find out
which of two potential responses is true.

3. Have you ever used portfolio assessment?
Yes, often / yes, but seldom/ No

4. If yes, how did you like it?
1. Absolutely disliked
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2. Liked more or less
3. Certainly liked

5. If your answer to question 3 is yes, how did stu-
dents like it?

1. Very much

2. More or less

3. Totally disliked

6. Why did you like it?

a. Creative
Motivating
Stimulate to study
Imaginative
Other

°opo o

7. If your answer ‘no’ why did not you like it?

. difficult to assess

. time consuming

. difficult to collect information and documents
. Other

a0 o

8. Which way of assessment do you prefer?
a. traditional ( oral answers, written essays, etc.)
b. Testing
c. Performance assessment ( including portfolio)

Teachers answered the 8 research questions through
the questionnaire. The questionnaire was conducted to 100

English teachers who are both from Tbilisi and districts of
Georgia. While preparing the questions, we used the defi-
nition of portfolio assessment in this research.

The results are presented in the below table:

We can see that many teachers are unaware or not well
informed of portfolio as an assessment tool in EFL (only
27% said they knew well what it is). What is interesting that
a few teachers who said they knew what it is chose, how-
ever, a wrong definition, while some who said they didn’t
know what it is (probably, by exclusion method) chose the
correct definition, which shows that reliability of results
certainly isn’t 100%. Some who are aware, however, do
not apply it in practice, and even some who apply it (60%),
are not satisfied (25% of those who have used it). Teachers
who do not apply portfolio say it is difficult to assess (17%
of those who answered “no”), time consuming (45%) and
it is difficult to collect information (38%). Still, the results
of the questionnaire are inspiring enough as teachers who
like portfolio, find it creative, motivating, stimulating and
imaginative — all features that traditional assessment lacks
so much. Also 37% of respondents answered that they pre-
fer a mixed form of assessment (opinion also shared by
us). All this proves that spreading portfolio as assessment
method requires time and effort of its proponents.

Conclusions and recommendations

Portfolio assessment provides a more authentic assess-

Table 2. English Language Teachers’ awareness of portfolio assessment method

Question Answer Percentage
Yes 27
1 No 13
Not sure 60
A (correct definition) 64
2 B (totally incorrect definition) 27
C (similar to correct definition) 9
Yes, often 14
3 Yes, but seldom 46
No 40
Certainly liked 33% (out of 60 who answered “yes”)
4 Liked more or less 41%
Didn't like it 25%
5 They liked it very much 55% (out of 60 who answered “yes”)
They liked more or less 45%
Mcc:tei?/z:iig 16%(out of 60 whoD answered “yes”)
6 Stimulat'e to.study gg;:
Imaginative 50%
(the sum is more than 100, as choosing
more than one answer was permitted)
Difficult to assess 17% (out of 40 who answered “no”)
7 Time consuming 45%
Difficult to collect information 38%
Traditional 27%
3 Testing 22%
Performance ( including portfolio) 14%
Combination 37%
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ment of students’ achievement and comprehensive views of
students’ performances in contexts, it encourages students
to develop into independent and self-directed learners, and
enhances communication among teacher and students. It
can provide opportunities for learners to demonstrate his/
her weaknesses and strengths and for teachers to direct
their teaching. It also can encourage students to take re-
sponsibility for their own learning, and enhance student-
teacher communication. In addition, portfolio assessment
has a potential to demonstrate students’ learning process
and leaning product over time. As a result, portfolio gives
detailed information about students’ development in learn-
ing process to teacher, parents and students themselves. So,
it can be recommended for assessment in EFL in Georgia
than it is used today. Teacher awareness of what portfolio
is needs to be increased. Teachers should be stimulated to
use new assessment methods, including portfolio, espe-
cially taking into consideration students’ positive attitude
towards it. However, as it has both advantages and disad-
vantages, it will most probably be unreasonable and inef-
fective to use it as the only way of assessment.
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